Floortime/DIR Cheat Sheet #1

Compiled by: Sondra Hurst
ADVANCE \d4Glossary of Floor Time Terms
ADVANCE \d4Closing the Circle: Allowing the child to close the circle when child brings your extensions and expansions to a close.
ADVANCE \d4Emotional Thinking: The child leans to elaborate fantasies and to make connections between different ideas. (3 to 5 years)
ADVANCE \d4Engagement: Babies coo, smile, gesture and exchange motor movements with their partners. (0 to 8 months)
ADVANCE \d4Extending and Expanding the Drama: Tuning in to the child's imagination and ideas and taking them one step further through gestures and words.
ADVANCE \d4Floor Time: A warm and intimate way of relating to a child. A floor time philosophy means engaging, respecting and getting in tune with the child in order to help the child elaborate through gestures, words, and pretend play what is on the child's mind. As a technique, floor time is a five step process that is used to support the emotional and social development of the child.

ADVANCE \d4Following the Child's Lead: Seeing the child as the director and yourself as the assistant director of the activity.

ADVANCE \d4Observing: Noticing how the child is special and unique in style, rhythm and mood.

ADVANCE \d4Opening the Circle of Communication: Turning in and following a child's special interest.

ADVANCE \d4Shared Meanings: The child begins to communicate ideas with words or pretend play. Emotional themes enter the child's play. The child uses themes not only to express wants and needs but also to expand fantasies and creativity. (18 month to 36 months)

ADVANCE \d4Stages of Relating: Stages in emotional and social development of children.

ADVANCE \d4Two-Way Communication: The child is able to have an emotional dialogue. Opening and closing circles can take place. You need to take an interest in and respond to the child, and the child responds with gestural and verbal reactions. (6 to 18 months)

ADVANCE \d4Five Steps in Floor Time
Step One: OBSERVATION
ADVANCE \d4Both listening to and watching a child are essential for effective observation. Facial expressions, tone of voice, gestures, body posture, and word (or lack of words) are all important clues that help you determine how to approach the child, e.g.:   

Is a child’s behavior relaxed or outgoing?  Withdrawn or uncommunicative?  Bubbling with excitement?  Or a real go-getter?
	


Step Two: APPROACH - OPEN CIRCLES OF COMMUNICATION
ADVANCE \d4Once a child's mood and style have been assessed, you can approach the child with the appropriate words and gestures. You can open the circle of communication with a child by acknowledging the child's emotional tone, then elaborating and building on whatever interests the child at the moment.

ADVANCE \d4
Step Three: FOLLOW THE CHILD'S LEAD
ADVANCE \d4After your initial approach, following a child's lead simply means being a supportive play partner who is an "assistant" to the child and allows the child to set the tone, direct the action, and create personal dramas. This enhances the child's self-esteem and ability to be assertive, and gives child a feeling that "I can have an impact on the world." As you support the child's play, the child benefits from experiencing a sense of warmth, connectedness and being understood.

ADVANCE \d4
Step Four: EXTEND AND EXPAND PLAY
ADVANCE \d4As you follow the child's lead, extending and expanding a child's play themes involves making supportive comments about the child's play without being intrusive. This helps the child express own ideas and defines the direction of the drama. Next, asking questions to stimulate creative thinking can keep the drama going, while helping the child clarify the emotional themes involved, e.g.: suppose a child is crashing a car: Rather than ask critically, Why are those cars crashing? You may respond empathetically, Those cars have so much energy and are moving fast. Are they trying to get somewhere?
ADVANCE \d4
Step Five: CHILD CLOSES THE CIRCLE OF COMMUNICATION
ADVANCE \d4As you open the circle of communication when you approach the child, the child closes the circle when the child builds on your comments and gestures with comments and gestures of own. One circle flows into another, and many circles may be opened and closed in quick succession as you interact with the child. By building on each other's ideas and gestures, the child begins to appreciate and understand the value of two way communication.

ADVANCE \d4
Strategies for Floor Time Intervention
ADVANCE \d4* follow child's lead and join them - it does not matter what they do as long as they initiate the move
*persist in your pursuit

*treat what child does as intentional and purposeful - give new meanings


ADVANCE \d4*help child do what they want to do
*position self in front of the child
*invest in whatever child initiates or imitates
*join perseverative play
*do not treat avoidance or "no"as rejection
*expand, expand, expand - keep going, play dumb, do wrong moves, do as told, interfere etc.
*do not interrupt or change the subject as long as it is interactive
*insist on a response
*do not turn the session into a learning or teaching experience
ADVANCE \d4Strategies for Engagement and Two-way Communication
*Give child seemingly random actions new meanings by responding to them as if they were purposeful.
*Use sensory-motor play -- bouncing, tickling, swinging, and so on -- to elicit pleasure.
*Use sensory toys in cause-and-effect ways: hide a toy, then make it magically                reappear; drop a belled toy so that child will hear the jingle; bring a tickle feather closer, closer, closer until finally you tickle child with it.
*Play infant games, such as peekaboo, I'm going to get you, and patty cake.
*Play verbal Ping Pong with child, responding to every sound or word the child makes and continue the ping pong match to expand the number of circles closed.
*Pursue pleasure over other behaviors and do not interrupt any pleasurable experience.
*Use gestures, tone of voice, and body language to accentuate the emotion in what you say and do.
*Try to be as accepting of child's anger and protests as you are of child's more positive     emotions.
*Help child deal with anxiety (separation, getting hurt, aggression, loss, fear, and so on) by using gestures and problem solving.
ADVANCE \d4
"Ham It Up and Get It Cookin!!" Thoughts From Dr. Greenspan
ADVANCE \d4




Contributed by Kim Davis
ADVANCE \d4
At The Infancy and Early Childhood Training Course, ‘Ham it up and get it cookin’ was the motto of Dr. Stanley Greenspan and his colleague, Serena Weider as they discussed Floortime as an option for teaching young children with autism spectrum disorders. Greenspan and Weider have written numerous articles and books on this topic, as well as producing several videotapes that discuss this playful learning model.
ADVANCE \d4
According to Greenspan, it is important to realize that autism spectrum disorder is a multi-system disorder. There are biological challenges that impact most individuals with autism. These biological challenges impact the central nervous system (CNS) that includes auditory processing, visual processing, spatial processing, motor planning, cognitive processing and other sensory issues (See IRCA article on Movement Difference). These CNS dysfunctions change the child-caregiver interactions, and the ability to share information or teach. This change then impacts the fundamental developmental capacities that ultimately impact diagnostic patterns. It is a never-ending cycle of challenges. The complex issues these challenges create can only be addressed with complex thinking. This is not simple! There are no simple answers any more than there is only one answer!! Each child is different and therefore it is important to keep trying to discover what is best for each individual child.
ADVANCE \d4
It is important to look beyond the disability and at each individual child. In the past, the skills and differences of children with an autism spectrum disorder have been compartmentalized by looking at their milestones individually: motor, language, cognitive, etc. If achievements or milestones are addressed separately, Greenspan believes it is not possible to see the real and complete child or how that child integrates into a whole. He emphasizes that it is important to look at the child as a whole not merely as segments or areas of achievement or development. 
ADVANCE \d4
Greenspan further states that the importance of relationships and affect on learning (emotions and interactions) should not be overlooked. Emotions and cognitive coding for experiences develops early in life and we need both to learn. Consider the different experiences that may occur between a child repeating ‘Hi’ to someone based only on cognitive reasons (rote memorization of a situation) and that same child saying ‘Hi’ to someone based on emotional and cognitive reasons (high affect and energy based on past situations). Emotions help the context of learning. All aspects of learning are based on formative emotional experiences. Emotionally meaningful learning is far superior to simply learning by rote. Like most people, children with autism achieve more in areas where there is an interest, and when enthusiasm and attitude is positive!
ADVANCE \d4
The basic ideas are that if someone feels emotions such as joy or excitement (affect) or interest in a topic or activity, they will more likely stretch themselves and want to learn. Conversely, if people feel a lack of emotion (affect) or interest about a topic or activity, the motivation to learn or stay involved is diminished greatly. It simply makes sense! The classes that I did well in were those in which I felt enjoyment or excitement as well as felt excitement and emotion coming from the teacher. Where there was less excitement from the teacher and I had feelings of frustration or boredom, I achieved much less. The same thinking can be applied to students with autism. When there is higher interest and enjoyment in an activity, there will be better opportunity for engagement and learning. Forget the incredible emphasis on academics and rules for young children and instead simply ‘ham it up and get it cooking’ in order to get those youngsters involved, interacting and engaged. Children need to be engaged before learning can take place. When they have a good time, the adults have a good time. This enthusiasm continues to escalate and build! 
ADVANCE \d4
In order to get the learning process going, he says we need to inspire and challenge our children instead of always doing things ‘for’ them. One of the best ways to begin is to take cues from the child; let them be in charge of a situation using their interest areas to build upon. This was made obvious in a video clip he shared showing a young girl in a room with her parents. They were trying to engage her in what the parents thought was a meaningful activity. The child was not interested. However, with prompts from Dr. Greenspan, they let their guard down and changed their approach to build upon her interest in an eyeglass case. The entire situation changed. She was interested in looking at and playing with the case. Her parents began to play and hide the case from her. She initially just stood dumbfounded as the parents changed their interaction style, but then began to seek the case with lighthearted encouragement from her parents. When she found the case, there were squeals of glee from her as well as from her parents. The high and happy affect became contagious and the entire situation was joyful. There were many different interactions between the parents and the young girl as they shared the case, hid it, tossed it and simply created many different ways to challenge and interact with each other. The genuine joy and upbeat interaction between the parents and the child also carried over to those viewing this tape as gentle laughter filled the viewing room. The parents later shared that the interaction was more animated and engaging than they had ever had with their daughter. They felt renewed. An interest area helped create a situation that was fun, meaningful, and interesting to all involved as well as create the potential for a repeat performance. ‘Ham it up and get it cookin’ at its finest was portrayed.
ADVANCE \d4
As all this is happening it is important to step back and realize that in these high affect/high motivation activities, all of the child’s capacities are working together(motor sequence, visual processing, spatial processing, auditory processing, cognitive processing, language, emotions, perceptual memory as well as social interaction. Each domain is working and dynamic learning interactions are taking place. This dynamic interaction that engages all the domains creates true learning and not just rote memorization. 
ADVANCE \d4
Rote memorization can only get an individual so far in school, but it is the ability to put ideas together to make sense out of things, and to figure out cause and effect that moves children along in school and in life. So much emphasis is placed on rote learning in school instead of helping students to link ideas into integrated thinking. If there is no variation, memorization not learning occurs. Therefore, the social and emotional (high motivation and high affect) aspects are critical for learning according to Greenspan and Weider.
ADVANCE \d4
While this type of interaction seemed to work well, Greenspan stated that professionals should help parents realize that no one approach works with each child with autism. Great care needs to be taken when making general statements because there are many individual differences among each of us. No matter the data (on different approaches) it wasn’t used on your child yet, ” he says. So it is important to observe the impact on your child no matter the number of studies done. Each child is unique and we need to see the whole pattern of impact and not just one area at a time in any intervention.
ADVANCE \d4
In summary, several of the basic principles of Floor Time are as follows:
· First and foremost is engagement in “emotionally meaningful learning experiences characterized by high interest and motivation.” It is vital! Remember, in order to engage anyone, especially an individual with autism, it is important to use his or her interest areas. Initially, it should not matter what that interest may be as long as there can be some engagement that brings about high energy and high affect that translates into fun for the child!! 
· Floor Time is child-directed with adults merely adding their support and encouragement. In other words, the adults are not ‘in charge.’ This is quite different from most other techniques because it gives the child the ability to direct the play and type of engagement. It is truly based on the present interests of the child and gradually, through the engagement or play, interests can be expanded. 
· Adults in the environment should continually increase the range of experiences and opportunities for the child to be intentional and work on different types of challenges. Keeping the child engaged is paramount. Make the child deal with the adults in the situation. If a child seems to wander aimlessly, intrude on their world, be creative, and don’t stop trying to engage them in an interest area. 
· Build on logical sequences or connections between experiences, gestures, behaviors, and ideas as the interactions continue between the child and the adult(s) in the play situation. Take the child’s lead and run with it in as many different ways as possible. Adults should put rules aside and simply become a kid again. Be in the moment and play along with the child. This can make the play more engaging and complex as it moves along.
ADVANCE \d4

Dr. Greenspan and Dr. Wieder can provide more detailed insight into the mechanisms of how to keep engagement going through their books and videotapes. Training and coaching in Floor Time may be a useful tool for some families to consider, however as with all teaching tools, investigate them thoroughly prior to making any firm commitment. Learn the pros and cons, and the financial, mental, emotional and physical ‘costs’ of any tool for the child as well as for the entire family. To paraphrase Dr. Greenspan, not every program works for every child. 
ADVANCE \d4

An Example Of Child-Centered Therapy
ADVANCE \d4
The following discussion comes from ECO Resources, a therapy manual created by the Nisonger Center at Ohio State University. Although this particular scenario focuses on language acquisition, the ideas are completely relevant to a wide variety of issues. In our constant quest for results and improvement as parents and as therapists, it is so easy to slip into command mode (like the first scenario). I encourage you to evaluate your therapy experiences in light of this analysis. Make enjoyment a priority! 

ADVANCE \d4
Stress can put a damper on the play partnership you want to create with your child. As adults, we often think working harder will solve our problems. When we use a "work-oriented," stressful attitude with our children, our efforts will often backfire. In creating play partnerships we must convince ourselves that enjoyment leads to success. 

ADVANCE \d4
Less Like This:
ADVANCE \d4Jill: (Sits quietly looking at a book.) Dad: Let's work on your good talking, Jill. Jill: (Gives Dad the book.) Dad: I see a little lamb in your book. Can you say "lamb"? Jill: Lamb. Dad: Good talking. I like it when you say your words so nicely. Do you see the bird in the tree above the lamb? Jill: Yes. Dad: Point to it. Show Dad that you really see it. Jill: (Points to it.) Dad: Good. You are getting to know your words, Jill. I am proud of you. How about this. Can you tell me what that bird is doing on this page? Jill: (Looks quizzically at Dad.) Dad: That's a tough one. We haven't worked on that one much yet. Say "fly". Jill: Fly. Dad: Yes, the bird is flying. We will work on that one again tomorrow. Okay? Jill: Okay. 

ADVANCE \d4Why Less? 

ADVANCE \d4Dad assumes the role of task master in this interaction while Jill plays the role of the quiet, responsive learner. Neither experience the enjoyment that can result from communicating. Jill never moves unless her father suggests, as in pointing to the picture task. He fails to find out what she might be interested in talking about. Instead, he sets out the agenda, she responds, and he praises her for her knowledge. Such an interaction offers Jill little practice in the equal partnership conversations she will find in her daily life encounters. 

ADVANCE \d4
More Like This: 

ADVANCE \d4Jill: (Sits quietly, looking at a book.) Dad: (Sits down quietly next to her and waits with his face full of anticipation.) Jill: (Turns the page.) Oh. (Points excitedly to the little lamb. Dad: Oh, it's a lamb. (Points to it excitedly.) Jill: Lamb. Lamb and bird. (Points back and forth between the two.) Dad: Bird in the tree. (Nods to acknowledge her notice of the bird.) Jill: Bird, tree. (Points to each, smiling at Dad.) Dad: (Turns the page.) Fly away bird. (Points to a picture of the bird flying away.) Jill: (Waves her arm in imitation of the picture.) Fie. Dad: (Waves his arms, too.) I can fly. Jill: (Looks directly into Dad's face, smiling.) Me too. (Points proudly to herself.) Dad: Me, too. (Laughs and points to himself as he rubs noses with Jill.) 

ADVANCE \d4Why More? 

ADVANCE \d4Facial expressions, laughter, movement, and physical contact characterize this interaction. The father joins Jill rather than coming in and dominating the interaction. He responds to her initiation, then trades the lead back and forth with her as they discuss what they see. The conversation results in an equal partnership, providing Jill with some experience in talking for the fun of a social contact rather than to show an adult that she knows something. Yet, she shows more knowledge than she did in the previous dialogue interaction. Such an interaction shows learning can be fun. 

ADVANCE \d4
Summary 
ADVANCE \d4
Language develops through at least two dimensions, knowledge and communication. Many delayed persons know much more than they communicate. Part of the reason may be the way their significant others approach the task of teaching language. Teaching language didactically may result in a skill that the child rarely uses. Adults may inadvertently teach children that talking is a tough task by the attitude they take in teaching the child new words. A playful sharing of ideas might get just as much accomplished, yet provide the child with motivation to communicate with others simply for the pleasure of communicating. 

Some Floor-Time Strategies For Children Who Can Sustain Two-Way Communication
ADVANCE \d4Adapted From Stanley Greenspan and Serena Wieder, The Child With Special Needs
ADVANCE \d4
Keep in mind that the following ideas may not all be appropriate or applicable to your play with your child. They should help you, however, to get an idea of what to emphasize and how to engage and connect. The most important element of floor-time is your shared enjoyment of an activity with your child. If you two are having fun, then you're definitely on the right track! 
· Follow your child's lead and join him or her. It doesn't matter what you do together as long as you are sharing the activity. 

· Use gestures, tone of voice, and body language to accentuate the emotion in what you say and do. 

· Give symbolic meaning to objects as you play:--When your child climbs to the top of the sofa, pretend he isclimbing a tall mountain.--When she slides down the slide at the playground, pretend she issliding into the ocean and watch out for the fish. 

· As you play, help your child elaborate on his intentions. Ask who is driving the car, where the car is going, whether he has enough money, did he remember the keys, why he's going there, why not somewhere else, and so on. Expand as long as you can. 

· Make use of breakdowns. When a problem crops up during play, create symbolic solutions. Get the doctor kit when the doll falls so your child can help the hurt doll, get the tool kit for the broken car, etc. Acknowledge your child's disappointment and encourage empathy. 

· Get involved in the drama. Be a player and take on a role with your own figure. Talk directly to the dolls sometimes rather than always questioning your child about what is happening. 

· Both help your child and be your own player. Talk as an ally (perhaps whispering), but also have your figure oppose or challenge your child's ideas. 

· Insert obstacles into the play. For example, make a bus block the road. Then, speaking as a character, challenge your child to resolve the problem. If necessary, get increasingly urgent (whispering to child to encourage her to deal with the problem, offering help if needed by becoming an ally). 

· Use play to help your child understand and master ideas/themes which may have frightened him. Work on fantasy and reality. 

· Let your child be the director. Her play need not be realistic, but encourage logical thinking. 

· Focus on process as you play: which character to be, what props are needed, when ideas have changed, what the problem is, when to end the idea, etc. Identify the beginning, middle, and end. 

· As you play, match your tone of voice to the situation. Pretend to cry when your character is hurt, cheer loudly when your character is happy, speak in rough or spooky tones when you're playing the bad guy. 

· Reflect on the ideas and feelings in the story, both while playing and later on, as you would with other real-life experiences. 

· Discuss your child's abstract themes such as good guy/bad guy, separation/loss, and various emotions such as closeness, fear, jealousy, anger, bossiness, competition, etc. Remember that symbolic play and conversation is the safe way to practice, reenact, understand, and master the full range of emotional ideas and experiences.
